
 

 

 

   

 

Action 3:30 project: Key contact school 8 

 

[Start of recording] 

 

 

INT: Excellent.  So, to start off I mean, how, how do you generally feel about 

schools participating in research projects? Is this the first one that you’ve ... 

RES: No, I’ve been involved in the past, kind of academic things, you know,  side of 

things. 

INT: Okay. 

RES: Yeah no, it was a good thing. 

INT: Okay, brilliant. 

RES: Yeah. 

INT: I mean, what’s your understanding of the Action 3:30 project? 

RES: That it is designed to try and capture those children who may be at risk of not 

participating in extracurricular activities. 

INT: Mhm.  

RES: Or activities at all. 

INT: [Laughs] yeah. 

RES: Maybe those ones we certainly hear children who perhaps are a little less 

confident on the sports and things ... 

INT: Okay. 

RES: … and tend to sit back … 

INT: Mhm. 

RES: … and be, you know, a bit more left behind on those … 
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INT: Okay. 

RES: … sorts of things, so that’s what we’ve done with that. 

INT: Brilliant. I mean, in terms of how we first … I’m not, I’m not sure how Action 

3:30 contact the school initially, but I mean, how do, how do they … 

RES: I think it was just a general, “Would you like to take part, e-mail me back if 

you would like to.” 

INT: Okay. 

RES: So ... 

INT: I mean, do you think there’s … would, would you have been the best person to 

contact? I mean, did they contact you directly or? 

RES: Yes, yes. They did. 

INT: They did. 

RES: They came to me. 

INT: And … 

RES: I don't know if came through the school main e-mail address or, or me. 

INT: Okay. 

RES: We get a lot ... I think if you're going to contact Heads you need to get their 

addresses. 

INT: Yeah. 

RES: Because the gatekeeper, which is the office … 

INT: Yeah [laughs]. 

RES: … tends to destroy things that look like surplus. 

INT: Yeah, yeah, yeah, course, yeah. I mean, do you think there’s any way that we 

could improve getting hold of people and, and ... because  that is a difficulty we 

do have. It’s, it’s not necessarily getting to where … 
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RES: No. 

INT: … they want to go. 

RES: I, I guess only contacted schools by phone or somebody to, to, I think it’s 

because, as I say, I, I, I, I had 15 e-mails on Friday sent to me. 

INT: Oh. 

RES: It’s literally hundreds. 

INT: Yeah, yeah. 

RES: If they come from the office I assume that they’re a circular to start with. 

INT: Yeah. 

RES: And I skim through those. 

INT: Okay. 

RES: So they get my full attention. 

INT: Okay.  

RES: Yeah, it just happened. I think it was a good time of year. I think it was almost, 

this time of year I think …  

INT: Right, okay. 

RES: … actually to starting to slow down a bit. 

INT: Okay, so you had time to actually ... 

RES: So, there was time to get my head around it. 

INT: Yeah. 

RES: And yeah, looked like ... and it fitted in with we were doing. 

INT: Brilliant. 

RES: So, I think yes,  catching schools that are working on those sort of things 

anyway … 
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INT: Mhm. 

RES: … I think, as well. 

INT: Okay, brilliant. I mean, so, obviously it sounds like you’d have been the best 

person to contact, in that sense, I mean, what was it that interested you in, into 

the project? I know you mentioned it was fitting in with what you're doing? 

RES: Right, well, we from where the schools come from, we’ve seen a rapid 

improvement in attainment. 

INT: Okay, brilliant. 

RES: From a school that three-and-a-half years ago was in risk of special measures. 

INT: Right. 

RES: You know, we think we will be in line for outstanding in about a year’s time. 

INT: Brilliant.  

RES: So we’ve done okay. 

INT: Come a long way, yeah. 

RES: But one of the things that we … has come to my experience at other schools, is 

that when those are very strong extracurricular offering …  

INT: Mhm. 

RES: … and a very strong set of core values … 

INT: Mhm. 

RES: … schools, schools typically did well. 

INT: Okay. 

RES: Now, we have an interesting cohort here.  The demography of the, of the, of 

the, the families is two-thirds from this side of [school name] Way, which is …  

INT: Okay. 

RES: … aspirant middle-class housing ...  
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INT: Mhm.  Okay. 

RES: … home ownership, high, you know, good, good wages. 

INT: Mhm. 

RES: Child [unclear-00:03:09] with middle-class parents, basically. 

INT: Sure. 

RES: And then we have about a third, that's probably dropping to about a quarter 

now, from [place name] Estates … 

INT: Okay. 

RES: … which is quite deprived … 

INT:  Mhm. 

RES: … social housing with all of the … 

INT: Yeah. 

RES: … the kind of troubles that that brings. And the school used to, used to be on 

that ... it used to be over the road, but when … 

INT: Right. 

RES: ... it was rebuilt, it was rebuilt over here. 

INT: Okay. 

RES: So things changed then. 

INT: Yeah. 

RES: And what we’re very concerned about was that, we were getting a big take-up 

of children for our extracurricular activities from …  

INT: Mhm. 

RES: … this side of the road, if you like. 

INT: Yeah. 
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RES: Less so from the other side … 

INT: Okay. 

RES: … and less so again from the vulnerable families within that group. 

INT: Sure, yeah. 

RES: So, we’re, we’re very keen this year. We’re looking at vulnerable families as a 

whole, but we wanted to make sure that our most vulnerable children weren’t 

missing out on … 

INT: Yeah. 

RES: … things that we knew helped build their self-esteem and all these sorts of 

things. 

INT: Yeah. 

RES: So that’s why when Action 3:30 came along, it seemed to fit what we were 

doing really well. 

INT: Really well, yeah.  

RES: So ...  

INT: Perfect.  Brilliant.  So we’ve run through that already without me actually 

asking it. I mean, in terms of the, the sports equipment given to you, I mean, 

how was that in terms of  an incentive, was it an incentive or was it rather … ?    

RES: Not really. 

INT: Okay. 

RES: As I say, it was more the, the, the things that were very attractive were the good 

... there’s good level training ...  

INT: Mhm. 

RES: … for the TAs. 

INT: Yep. 
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RES: The fact that the PA ... TAs were paid by yourselves ... 

INT: [Laughs]. 

RES: … didn't do any harm, but then we all talking about doing it next year and the 

TAs offered to do it without any money. 

INT: Brilliant. 

RES: So … 

INT: Wow, that's great. 

RES: I think it was … Actually it was more the time spent developing them. 

INT: [Laughs]. 

RES: And, even little things. The T-shirts. 

INT: Yeah. 

RES: You know, it made them feel, this is something important. 

INT: Yeah. 

RES: And for what .. five per T-shirt … 

INT: Yeah. 

RES: … something. It would … It, it, it, it, I think in the children’s eyes, it, it made it 

a more important thing. 

INT: Okay. 

RES: So, you know good quality training, you know, they, they felt well supported. I 

know, know [TA name] I think, has been one of the spokespeople …  

INT: Okay. 

RES: … for your group … 

INT: Oh really, brilliant. 
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RES: … with [unclear-00:04:54], she's been one of the sort of like on the steering 

committee and stuff. 

INT: Okay. Oh, great. 

RES: And that’s been really good for her. 

INT: Yeah. 

RES: They've been really enthused by it, because they, you know, they, they, they’ve 

always had a strong background in pastoral care. 

INT: Mhm. 

RES: But seeing how this could help, they’re not people I typically put down as, you 

know, “sporty.” 

INT: Mhm. 

RES: They’re just people who’ve actually really good at … 

INT: Yeah. 

RES: … at working with children. 

INT: Yeah. 

RES: And that’s been very successful. 

INT: Good.  

RES: Yeah. 

INT: That’s good that they’re getting something out of it as well. 

RES: It’s just sport. I mean, again we’re quite lucky, we’re quite a well-healed 

school, you know.  

INT: Mhm. 

RES:  We, we’ve got private funding, so it …  

INT:  Okay. 
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RES:  … wasn’t, it wasn’t a big draw for us. 

INT:  Yeah. 

RES:  The equipment was great, yeah, lovely. 

INT:  Okay. 

RES:  But we, you know, we’ll fund it ourselves next year. 

INT:  Okay, brilliant. That’s really good that it’s, you know, carrying on. 

RES:  Yeah. 

INT:  I mean, is anything you think worked really well with the project?  

RES: I think it was good that it targeted those particular children, as I say I think it 

was the quality of, of, of, of the training gave the TAs a lot of confidence. 

INT: Mhm.  Okay. 

RES: They’ve adapted the programme quite a lot ... 

INT: Brilliant. 

RES: … since it was ... you know, you can see ... 

INT: Yeah. 

RES: Didn't I talk about that I’m sure this afternoon ... 

INT: Yeah. 

RES: ...  to make it kind of fit with what our children need. 

INT: Yeah. 

RES: But, I think the programme as a whole, has been very successful. Certainly as 

far as outcomes for our children it’s been very successful. 

INT: Brilliant. And that brings me on to the next question, which is, how was the 

club received by the children? 
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RES: Well. Again, it, it, it was targeted to particular children who lacked confidence 

or ... 

INT: Mhm. 

RES: … engagement. I’ll give you an example which I'll anonymise  because it is a 

great … it’s a great case, it's one we could certainly use for OFSTED. Child X 

came to us in October on a child protection plan. 

INT: Okay. 

RES: Problems with obesity, neglect, and, and, and social care, it was a lot of issues 

with ... 

INT: Mhm. 

RES: ... typical, very passive behaviour … 

INT: Okay. 

RES: … very poor lifestyle ... 

INT: Yeah. 

RES: … leading to, you know … It was, it was, it was, neglect I think was the 

designation on CP plan. That child started coming to Action 3:30 ... 

INT: Mhm. 

RES: … and engaged very well with that. 

INT: Brilliant. 

RES: Now goes to after-school club every night … 

INT: Right. 

RES: … you know, three different sports clubs, you know, the weight management, 

you know, the social services are very pleased to have the weight … 

INT: Yeah. 

RES: … you know, started to now shift. 
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INT: Yeah. 

RES: Her attitude to school has completely changed. 

INT: Brilliant. 

RES: She’s gone from being very passive and made no progress in Key Stage 2 at all 

... 

INT: Mhm. 

RES: ... the child was in year six ... to having made four years’ progress in eight 

months. 

INT: Really good? 

RES: She’s gone from being the level two to level four in … 

INT: Wow. 

RES: … eight months ... 

INT: Brilliant. 

RES: … across the board. Now we can’t attribute that all to Action 3:30 … 

INT: No, of course. 

RES: … but it was a way in, and because it was a relatively small group, it was, it 

helped, it helped her establish social networks … 

INT: Okay. 

RES: … in a new school … 

INT: Okay. 

RES: … which children also were a little bit, you know, were the kind of loud, brash 

… 

INT: Yeah. 

RES: … sort of very confident children. 
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INT: Mhm. 

RES: And that, that really helped her, a way in for her. 

INT: Brilliant. 

RES: And I know Social Services were very, very, praising of the whole scheme. 

INT: Hmm. Brilliant, that’s really good. 

RES: Yeah. 

INT: It’s nice to see, you know, good example of that. 

RES: Yeah. And, and other children, you know, the other byproducts have been ... 

virtually all of them feel, or appear to feel much more confident ... 

INT: Mhm. 

RES: … in themselves, have joined other clubs as well. You know, we’ve got 

virtually a 100 percent take-up rate on, on extracurricular activities now, across 

the school ... 

INT: Brilliant. 

RES: … which is great. 

INT: Yeah. 

RES: And those children who are the ones who, who don’t and again I think that’s 

why with this certain niche ... because we do a lot of competitive sport. 

INT: Mhm. 

RES: But actually those children who, who, that’s not their bag, they … 

INT: Yeah. 

RES: … just want to be able to do things which are, which allow them to feel part of 

something, involved, and, you know … 

INT: Yeah. 

RES: … valued, you know, in an active way, but it’s not so structured … 
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INT: Yeah. 

RES: … then that’s worked really well. 

INT: Brilliant. That’s really good. I mean, in terms of that same similar sort of 

question I mean, have you heard much from the parents about it? 

RES: Not, not so much. I think the parents have noted those hugely different …  

INT: Mhm. 

RES: … because we’ve got a large, you know, we offer 20 clubs a week anyway. 

INT: Yeah. 

RES: They, they, they kind of … They see it as one of those, and I think that’s quite 

healthy, because … 

INT: Yeah. 

RES: … we don’t want the [unclear-00:08:55] children singled out as being … 

INT: No. 

RES: It’s just a club which certain children go to. 

INT: Yeah. 

RES: Nobody knows that they have been selected … 

INT: Yeah. 

RES: … as such. I don't think they know themselves. 

INT: [Laughs]. 

RES: It's probably they, they feel that they're doing some important project for 

Bristol University and that’s why.  

INT: Yeah. 

RES: But they don’t ... they haven't clicked that it’s because they have certain needs 

elsewhere. 
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INT: Yeah. 

RES: So parents have been … Yeah, they’re very happy. They’re happy with the 

outcomes is the bottom line. They’re happy that their children are … 

INT: Yeah. 

RES: … confident, that their children feel ... I guess it’s what I’m not getting from 

some of the families that’s … 

INT: Mhm. 

RES: … is probably a sign of how it’s worked, if that makes sense, you know.   

INT: Yeah. 

RES: I've had ... you know again, Child Y, parent very concerned about how they 

were presenting socially, very socially isolated …  

INT: Okay. 

RES: … very concerned that they weren’t progressing academically. 

INT: Mhm. 

RES: Could be, was quite negative about the school. 

INT: Okay. 

RES: How that child’s [inaudible-00:09:44] academically this year, socially very 

well. I haven’t seen that parent at all … 

INT: [Laughs]. 

RES: … for anything negative, and again, I, I, because I’ve seen very few of those 

parents for concerns about how their child’s … 

INT: Yeah. 

RES: … developing, you know, socially … 

INT: Yeah. 

RES: … which I guess is, you know … 
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INT:  Yeah. 

RES: … a bonus, yeah. 

INT: Yeah. Brilliant. That’s great. I mean, you've answered quite a few of my 

questions, so I’m just trying to catch up with where I am. So, you, you 

mentioned that you’ve got 20 clubs, or thereabouts, but do you think the 

project’s had a wider impact on the school, rather than just those involved, or 

would you just say it’s ...  

RES: I think it’s, it’s, it’s, it’s confirmed what we always knew to be true, which was 

that participation in extracurricular activities contributes to academic 

achievements ... 

INT: Mhm. 

RES: … of all abilities. 

INT: Okay. 

RES: Because it’s, it’s about feeling like you belong to a, to a, to a, group ... 

INT: Mhm. 

RES: … that has led those children to feel that they trust the school more, that they 

trust, you know, that they can achieve. 

INT: Yeah. 

RES: And I guess that’s why we wouldn’t, we would want to keep it as one of the 

things that we offer … 

INT: Mhm. 

RES: … going forward, because it, it, it pits that niche of children who perhaps don’t 

have the confidence to go out and just sign up for a club. 

INT: Yeah. 

RES: And they’re usually the ones who need it the most. 

INT: Yeah, I agree. 
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RES: So, so that’s what, I think, yeah, it, it, it’s confirmed what we knew, but it helps 

certify in our mind how might we go about providing for those children in the 

future. 

INT: Brilliant.  

RES: And we would use some people premium mentors in the future, to, to, to cope 

with that. 

INT: Brilliant. Excellent. Did you think there’s anything that didn’t work well with 

the project?  

RES: Now, the Teaching Assistants ... again, it’s, it’s, again, it’s tweaking rather than 

anything else. 

INT: Okay. 

RES: I think they felt that there was ... the structure was a little bit too much … 

INT: Mhm. 

RES: … and that the two nights were a bit too intense ... 

INT: Yeah. 

RES: … for some of the children, so they did tweak it … 

INT: Mhm. 

RES: …  and made it a bit more fluid, a bit more games-based ... 

INT: Yeah. 

RES: ... and, and, less kind of PE kind of …  

INT: Yeah. 

RES: … side of things. Still got a very, you know, it's still ongoing the whole time. 

INT: Mhm. 
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RES: But they, they’ve been a bit more kind of fluid in how they do it, and that’s 

been, you know, they, they spoke with the children about mid way through and 

asked them what they thought … 

INT: Mhm. 

RES: … about it, and that, that was what they got back from them, that they ... 

INT: Yeah.  I think that’s, yeah, part of it is, is understanding is …  

RES: Yeah. 

INT: … the way things … 

RES: Yeah. 

INT: … can change. 

RES: And that's a natural development, yes, so I think we would, we would ... next 

year we're planning to do it for one day a week, after school after rather than 

two. Again, target the same children, but probably, as I say, [TA name] and 

[TA name] will give you the details of what … 

INT: Yeah. 

RES: … what tweaks that they made. 

INT: Brilliant. 

RES: Yeah. 

INT: I mean, do you know if the TAs had any particular challenges in delivering the 

sessions? Was there anything that they … 

RES: No, I, I guess partly because of the nature of the school, because the school has 

always had a very strong pastoral element to it and because we have a resource 

base for children who are strongly autistic ... 

INT: Mhm. 

RES: ... staff are very used to working with children with complex needs. 

INT: Okay. 
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RES: So actually, they’re very used to dealing with, you know, various [unclear-

00:12:41], I think they’re the most laidback people you ever come across, you 

know. They are just … Nothing throws them at all, and they … 

INT: Yeah. 

RES: So the children are just ... you know, again I think that contributes to the way 

the school is, the behaviour here it’s amazing. You know, for all the schools 

I've worked in it's by far the best. So I think that their attitude is, is … You 

know, they don’t let children get a bit kind of … 

INT: Mhm. 

RES: … stroppy with each other or anything. 

INT: Yep. 

RES: It, it, you know, they can quickly diffuse everything. 

INT: Brilliant. 

RES: It’s all very calm, it's all very, say, orderly, so, yeah, you’ll get that from them 

this afternoon. But they don’t think … I think probably some timing, two 

afternoons, probably that was it’s or the structure of it. 

INT: Okay. 

RES: But nothing that they weren’t … They felt quite confident and quite supported 

that it was okay to make those changes ... 

INT: Yeah, course. 

RES: … for the best interests of the children … 

INT: Yeah. 

RES: … and they’re right, so. 

INT: Yeah. 

RES: Yeah. 
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INT: That's great. One of the things we noticed in other schools, not necessarily 

here, is, is there was a drop in attendance as the club progressed. 

RES: Yeah, there was a bit. 

INT: Okay, I mean, any ideas about why? I mean, is that normal? 

RES: I think it’s because children tend to sign up for clubs on a two, on a bi-termly 

kind of basis ... 

INT: Okay. 

RES: … so that, yeah, it’d be Term One, Three, and Five it’s our clubs. 

INT: Okay. 

RES: And there's a lot of clubs on offer, and, you know, it may be actually that child 

then feel confident enough to go into a different club, you know, on the same 

night and there's, what, three clubs happening, you know, most nights. 

INT: Okay. 

RES: So, I think perhaps ... and some, they felt that they'd had their go at it and it 

was fine. 

INT: Yeah. 

RES: But a lot of the ones that need it, you know, most days, you know ... 

INT: Yeah. 

RES: ... you know, Child X who I talked about, she still goes. 

INT: Brilliant. 

RES: Lots of those, you know, there is less, but it’s … I think that’s natural. 

INT: Yeah. 

RES: It’s the same with most clubs. 

INT: Okay. 

RES: It’s [unclear-00:14:18] all the clubs we offer actually. 
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INT: Right, okay. 

RES: There’s a natural drop-off as people …  

INT: Yeah. 

RES: … kind of feel  they've had enough of it  or ...  

INT: Yeah. 

RES: Yeah, but not markedly. 

INT: Okay, brilliant. I mean, is there anything you think that can be done to improve 

that? I mean, obviously it’s different when clubs are running normally.  

Obviously because it’s a research project we kind of, we need to need to try 

and … 

RES: Yeah. 

INT: … keep that attendance, because … 

RES: I think probably it was a whole year, which is a long commitment for two 

evenings a week ... 

INT: Mhm. 

RES: ... for somebody ... I think, if you were trying to replicate it as a research 

project you maybe want to keep it to sort of 12, 12 weeks, or something like 

that. 

INT: Okay. 

RES: Or, you know, we would offer it ... because when we offer it next year we 

would offer it the whole year, but I suspect we’d assume that some children 

may come the whole year, but some might not. 

INT: Mhm. 

RES: And that’s okay, but we expect them to commit to at least two terms ... 

INT: Okay. 

RES: … so that, you know, you can do the work you always do. 
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INT: Yeah. 

RES: But I don't think, I don't think you're going to get any club that’s going to … 

INT: Mhm. 

RES: … go for a whole year without there being some drop-off.  

INT: Yeah. 

RES: Because that’s, that’s kind of normal I think. 

INT: That's the way it is. 

RES: Yeah. 

INT: Okay, brilliant. I mean, is there anything that stands out that we could’ve done 

to improve the project? I mean … 

RES: No, not, not apart from the things I've already mentioned, really. As I say, [TA 

name] and, and [TA name] would be the best people to speak to ... 

INT: Mhm. 

RES: … about that and, they'll they’ll give you more details that you need to … 

INT: I mean, in ter ... in terms of that training, is there anything you think we could 

do better there. I mean, obviously you didn't go on it but, I mean, do you have 

anything?  

RES: I mean, from a management point of view, it’s quite high-cost for us. 

INT: Okay. 

RES: It’s great for them. 

INT: Mhm. 

RES: Because they felt very valued. It was during school time, but, for example, [TA 

name]'s a  HL TA, which meant that she covers classes in the afternoon, which 

meant that we had to get supply teacher, so … 

INT: Mhm. 
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RES: … we’re probably talking five or six hundred pounds we had to put in to cover 

it. 

INT: Okay. 

RES: And, you know, that’s fine, we can do that, but I know some schools don’t 

have ... 

INT: Yeah. 

RES: ... same kind of resources and that might be … 

INT: Mhm. 

RES: … put off but , again, you know, you got to weigh that up with that would 

make them feel much more valued  and [inaudible-00:16:06]. 

INT: Yeah. 

RES: So, yeah. 

INT: Okay, so something to consider there really, that's not going to cost more, 

though. 

RES: Yeah, and, and, and … No, I think, I think they … as I say, they’ll speak more 

about it, but certainly … 

INT: Mhm. 

RES: … all the conversation that I heard about it they said that it was really good 

quality training …  

INT: Yeah. 

RES: … they felt very supported. 

INT: I mean, I don’t know whether you know much about the data collection side of 

things, you know, where [staff name] and [staff name] have been coming in,  is 

anything there that was ... could’ve been done better? 

RES: In time of year, there’s never a good time of year, this time it gets particularly 

manic ... 
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INT: Okay. 

RES: … around now. 

INT: Mhm. 

RES: But, again, I guess that’s … It’s always going, you know, whatever time you 

do it’s going to be like that. 

INT: Okay. 

RES: No, they seem to have been very ... it seems to have just happened without it 

being a huge amount of drama  ...  

INT: Brilliant. 

RES: … and you know ... 

INT: It’s not been too much hassle? 

RES: No, no, it’s been fine. Yeah. 

INT: Great. The last question I had was do you have any plans to continue to club? 

So … 

RES: Yeah. 

INT: And you obviously do. 

RES: Yeah, yeah. 

INT: I mean, who will be involved in that? Would it be the same two TAs, you 

bringing them ... 

RES: Oh, yeah, probably. They, they, because they’ve got the training now and I 

think having two of them, I should have said that was really useful having two 

TAs trained because then you’ve got that capacity … 

INT: Mhm. 

RES: … should one of them not decide to want to do it again. 

INT: Okay. 



23   

 

RES: You can train somebody, they can then train someone else on that sort of thing. 

INT: Brilliant. 

RES: Yeah, no, I imagine I’ll keep the same people because they, they are the ones 

who approached me and said, “This is great. Let’s do this again.” 

INT: Right, that’s really nice. 

RES: Don’t want to be paid. It’s fine …  

INT: Wow. 

RES: … which is good. 

INT: They obviously enjoyed it, then. 

RES: Oh they have, they really enjoyed it. 

INT: Brilliant. 

RES: Yeah. I mean, it’s not personality. They, they, they had the right temperament 

for it … 

INT: Mhm. 

RES: … from the start. 

INT: I, I have met them once actually, they seem to be nice. 

RES: Yeah, yeah, they are, yeah, so they’ll do well. 

INT: I mean, in terms of a cost for the school, would, would that mean that it’s very 

minimal cost because ... 

RES: Yeah, I mean, as I say we, we, we will use some pupil premium money to kind 

of stock … 

INT: Okay. 

RES: … it and things. 

INT: Yeah. 
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RES: Because it seems to fit ... again, it fits that, you know, this is a way of 

improving achievement. 

INT: Mhm. 

RES: You know, it’s a different way of doing it, but it’s a way of doing it, so ... 

INT: Yeah, exactly. 

RES: You know, we would be, be willing to put money to, to this sort of thing, but 

then we always have, because we have the play ranger as well who comes in 

and does work once a week, so ...  

INT: Brilliant. 

RES: Yeah, I think that would, it would be something we could continue ... 

INT: Brilliant. 

RES: … for quite a long time. 

INT: I think that that’s everything I have to ask actually. We've gone ... I mean, is 

there anything you think that we haven’t talked about that we should, or 

anything that … 

RES: No. I thought it was really good idea.  I think it’s nice for, it was … it would be 

interesting to see what the kind of findings are. 

INT: Yeah, definitely. I think we’ll get some feedback to you on that. 

RES: And, yeah, as I say, I, I, although I've not seen research on it I would put 

money on the fact that this sort of thing works. 

INT: Yeah.  Hopefully. 

RES: Hmm. Yes.  

INT: We’ll, it’s not going to finish for a while because we obviously track them into 

secondary school. 

RES: Yes.  Yeah, that will be interesting. 

INT: Mm. 
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RES: As I say, Child X would be a fascinating case study because, you know, it 

could go one of two ways with her next year. 

INT: Hmm. 

RES: As long as she manages to keep ... if she keeps … 

INT: Getting a … 

RES: ... a level of kind of activity, then her life can go in one direction,  if she 

doesn’t, and, you know, this is quite a serious problem ... 

INT: Mhm. 

RES: ... it could go in different directions. 

INT: Yeah. 

RES: So, you know, obviously there's ... this, this does have an impact. I know that 

it’s a tricky age. 

INT: Yeah, definitely. 

RES: And I think someone else was saying about how, maybe putting it down lower 

in the Key Stage so you can get them earlier. 

INT: Yeah. We have had that suggested, and especially with year six, with SATs and 

things like that I think there's ... 

RES: Yeah. 

INT: … an impact on them. 

RES: And you’ve all, sort of a lot of them already formed ideas by then about 

whether they like clubs or not and …  

INT: Okay. 

RES: … get them earlier on, sort of, you know, year three, four. 

INT: Mhm. 

RES: And you might have a better chance of … 
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INT: Yeah. 

RES: … a long-term outcome. 

INT: Then one of the things that we’ve been struggling with recently I think is, is, 

tracking them from, from sec ... primary to secondary school … 

RES: Mm. 

INT: … like basically finding out where they’re going.  

RES: Yeah. 

INT: Is there any advice that you can give us on that side of things? 

RES: I mean, the school should be able to give you ... each school should give you 

the data.  

INT: I think some have and some have been less reluctant. I mean, this sort of thing 

is … 

RES: I don't think it's a data protection ... 

INT: ... presumably helpful. 

RES: I guess is, the only reason they would not is a data protection issue. Now, I, all 

that would take is when the parents initially sign up, is just, just fill a little box 

on the, on the form  saying are you happy for us to be told which secondary 

school you child’s going with so that we can … 

INT: Yeah. 

RES: … can continue to, to … 

INT: To monitor. 

RES: ... monitor them at secondary school. 

INT: Good idea. 

RES: I don't think ...  schools are always a little bit ... get a bit worried …  

INT: Yeah. 
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RES: … about sharing data and, I mean, it’s not a public secret which secondary 

school they …  

INT: Yeah. 

RES: … go to, I mean, they publish exam results in the paper for God’s sakes, so it’s 

… 

INT: Yeah. 

RES: Unless it’s a CP reason why it can’t be shared, I don’t see why that would be 

… 

INT: Hmm. 

RES: … and presumably the data … The children are anonymised anyway, when it 

comes to research.  

INT: Yeah, yeah, of course, yeah. I mean, yeah, it was, it was just … That was a 

slight difficulty I think for [staff name] and [staff name] to get that sort of 

information from some schools. 

RES: Yeah, I can imagine it's just because  they’re just a bit wary about sharing … 

INT: Giving it out. 

RES: … and maybe even now, letters to parents saying you have to, to, to know this. 

Most parents aren’t going to bat an eyelid.  

INT: Hmm. 

RES: It's a two-second job in the office to print off the list. 

INT: Yeah.   

RES: You know, it [unclear-00:20:58]. 

INT: Brilliant. 

RES: Yeah. Okay. 

INT: Well, thank you very much. 
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RES: That’s all right. 

 

[End of Recording] 

 

 

 

 

 


