
 

 

 

   

 

Action 3:30 project: Teaching assistants.  School  8; TA 2 

 

[Start of recording] 

 

 

INT:  I'm going to hit record, put that there.  Okay, fab.  So just to get going, how did 

you feel initially about participating in a research project? 

RES:  Slightly nervous. 

INT:  Okay. 

RES:  But once we’d done the course it was fine.  You know, the course equipped us 

really well to start doing it. 

INT:  So what were your initial nerves about? 

RES:  Oh, for me, doing a physical activity ... 

INT:  Okay. 

RES:  ... course, because I've always considered myself bad at physical activity. 

INT:  Right. 

RES:  So I had to come, you know, work through that. 

INT:  Yeah.  Okay.  So that more of that rather than nerves about it being a research 

project or anything. 

RES:  No.  I'm not worried about that.  

INT:  Okay.  Fantastic.  So how did you get involved, and why did you sign up? 

RES:  I knew already that the school was taking part in Action 3:30. 

INT:  Okay. 

RES:  Then we found out that they were going to have the club, the after-school club.  

I just, having heard in the staffroom that it was going to target children, you 
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know, the children that it was aimed for, I just thought it was a really good idea 

and I'd really like to do it. 

INT:  Okay.  So it was you that signed up rather than someone suggesting to you to 

sign up. 

RES:  Yeah, yeah. 

INT:  Okay.  Fantastic.  So what about the training course?  How did you find it? 

RES:  It was good.  It was really good.  There was a lot of information to cover.  

INT:  Okay. 

RES:  But [trainer name] was great, and the whole team were really good.  It’s nice to 

meet other TAs. 

INT:  Right.  Share experiences. 

RES:  Yeah.  It’s a good cause. 

INT:  Yeah.  So there was a lot of material to cover. 

RES:  Mhm. 

INT:  Was it ... did you find it all relevant, and was the pace that he went at good? 

RES:  The pace was really hectic, but he covered everything in a little bit of depth, 

and I think that’s what you have to do. 

INT:  Right. 

RES:  We haven’t necessarily used everything that he covered. 

INT:  Okay. 

RES:  But it’s helpful to know the basics of every, you know, activity, every sort of 

sports activity.  No, it was fine.  

INT:  Okay, and you found it appropriate to individual skills and knowledge? 

RES:  Yeah. 

INT:  So you, coming from a non-physical-activity background?  
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RES:  Yeah. 

INT:  How was that? 

RES:  It’s useful for me having, not knowing the rules of tag rugby for example at all, 

never having played in my life. 

INT:  Right. 

RES:  It’s actually quite helpful to have a manual with the basic rules in front of you. 

INT:  Yeah. 

RES:  So that you can know what to do.  Otherwise I wouldn’t have a clue. 

INT:  Yeah.  All right.  So good content.  

RES:  Yeah, yeah. 

INT:  So, [trainer name] you said was great.  

RES:  Yeah. 

INT:  He was supportive.  

RES:  Yeah. 

INT:  You could always go and sort of approach him. 

RES:  Yeah, both [trainer name]s.  We have two [trainer name]s. 

INT:  Oh, [trainer name] and [trainer name]. 

RES:  They’re both really lovely people. 

INT:  That’s good.  Okay, and then you had a mid-intervention booster session.  Is 

that right?  With the training kind of midway through. 

RES:  Yeah.  That was really nice.  That was great.  It was interesting for us to catch 

up with other schools.  

INT:  Okay. 



3   

 

RES:  We’re really lucky here.  We have lots of support from the school as TAs and 

for running the club. 

INT:  Right. 

RES:  To find that other TAs weren’t necessarily getting that, that’s really, you 

know… 

INT:  Yeah. 

RES:  It was really interesting to all get together again and talk it through, to find that 

some people it was working to really stick to the booklet, to find that for others 

like us we’ve had to come right away from the booklet a couple of times.  

INT:  Okay. 

RES:  To sort out things.  It was useful. 

INT:  I might come back to that a bit later.  So it was well time, was it? 

RES:  Yeah. 

INT:  That sort of thing.  All right.  Great.  For the training sessions, did you think 

the duration of each session was appropriate? 

RES:  An hour?  Yeah.  An hour is fine. 

INT:  For training.  For training. 

RES:  Yeah. 

INT:  Okay.  

RES:  Oh, sorry.  You mean the…? 

INT:  The training sessions that you did with [trainer name].  Yeah.   

RES:  Yeah. 

INT:  Were they morning sessions, were they? 

RES:  They were 9:30 until about 2:30. 

INT:  Okay.  How was that? 
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RES:  It was fine.  That was enough time. 

INT:  Yeah. 

RES:  No more and no less, I think.  (Laughter)  Certainly no less. 

INT:  All right.  It sounds like there was a lot to cover. 

RES:  Yeah, lots to cover. 

INT:  Okay, super.  Were there any challenges you experienced during the training? 

RES:  Confidence. 

INT:  Okay. 

RES:  Confidence in sports. 

INT:  Right. 

RES:  Because we were playing all the games, so to not really want someone to throw 

me the ball in case I didn’t catch it.  (Laughter)  You know, going sort of 

flashbacks to school games sections. 

INT:  Really, really. 

RES:  Which can only help doing the course.  Can only help delivering it because 

that’s how a lot of our children have felt, you know.  But that was pretty much 

it. 

INT:  Okay, but did your confidence increase as you went on? 

RES:  I think so, yeah.  Just you don’t mind dropping the ball or getting it wrong or 

not doing so well. 

INT:  Okay.  How did you find managing the time you had to take out of your work 

here to do the training? 

RES:  That was fine because I didn’t have to worry about my class because I knew 

that they’d got cover. 

INT:  Right. 
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RES:  That was really useful.  It was really nice to know that.  It doesn’t often happen 

like that. 

INT:  Okay.  

RES:  So it was fine. 

INT:  Okay.  Lovely.  Again, I guess the support of the school having a big impact. 

RES:  Yeah. 

INT:  Lovely.  Is there anything you can think of that we could do to improve the 

training? 

RES:  No, not really.  Not really.  I have thoughts about the fact that, you know, for 

us the Action 3:30 had to almost run alongside with the needs, the emotional 

needs of the children in our group.  We’ve got quite a needy group of children 

who have stayed with Action 3:30, but I don’t think…  I think that’s perhaps a 

school issue, not an Action 3:30 issue.  I think, you know, Action 3:30 is 

delivering the sport and the exercise package, and it just so happened that we 

had a very needy group as well.  So no, not really. 

INT:  Okay.  How effective and useful did you find the training manual and all the 

resources? 

RES:  It’s been…  It was great.  It was.  With a slightly different group, it would’ve 

been more useful. 

INT:  Okay. 

RES:  We…  It’s a great manual, and I will definitely use it again, and I have used it 

in other settings in school.  

INT:  Okay.  

RES:  But because we had to stop and sort out issues between children and, as I say, it 

meant that at times we came off the manual.  The manual is really heavily 

packed but, you know, we found out in the booster session you don’t have to 

follow it all.  So we’ve just taken elements of it and done those. 
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INT:  So it’s got the scope within it to be flexible and you can pick and choose and 

be adaptable? 

RES:  Flexible, and [trainer name] was very clear from the outset that we didn’t have 

to completely follow it, that we could, you know… Sometimes a session hasn't 

worked and the children haven’t enjoyed it, and we’ve stopped and we’ve gone 

on to something else.  Other times they’ve loved it, and he was very clear that 

was fine.  That was all part of it, you know. 

INT:  Yeah. 

RES:  And that sometimes we’d only get the first couple of bits of, you know… 

That’s fine. 

INT:  Yeah.  Okay.  Great.  I think that covers my next question about how much you 

stuck to each plan. 

RES:  Yeah. 

INT:  Or actually did you do a bit and then move and did your own. 

RES:  Yeah.  Well, I mean, I'll just explain.  They’re a really lovely group, but there 

are sort of the 10 to 12 hardcore of the group who stayed with it.  There are 

some complex friendships within that group. 

INT:  Right. 

RES:  There are children, quite vulnerable children.  There are children with special 

educational needs, and they’ve just been a needy group, and they’ve needed as 

much nurturing to be there and to feel okay about being there and to get on 

with each other as they’ve needed the sport. 

INT:  Right. 

RES:  So at one point we were losing a lot of children.  So we came off the time table, 

kept a little core of activity going in each group, but really just worked on 

social skills and building, building up as a team and being a team. 

INT:  Right. 
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RES:  Because the children weren’t being a team, and every game and activity would 

be stopped by fights, tears, arguments, you know, and that’s just the way it was 

for us I think. 

INT:  Yeah. 

RES:  Then we went back to doing things. 

INT:  All right.  It’s good that you were sort of able to adapt and work around it.  

Okay.  So the aim of the project was to motivate the children and to use the 

Action 3:30 philosophy.  What did you think of the Action 3:30 philosophy?  

RES:  If I could remember what the Action 3:30 philosophy was… 

INT:  I’m sure I printed it out, because I had to look it up as well.  (Laughs) 

RES:  Isn’t that terrible?   

INT:  Yes. 

RES:  Really in a way that makes me feel a lot better because belongingness is what 

we have definitely achieved with our group.  

INT:  Okay. 

RES:  They’re more competent, so yes.  I mean, it’s a great philosophy.  It’s really 

great.  

INT:  I think it’s kind of worked.  

RES:  It has worked, yeah.  We now have a very, very diverse group of children, a 

small group.  As I say, we’re probably under 15 now, but a small group of 

really lovely children who are a great team together and who operate as a team 

and will go out and play games as a team.  

INT:  Okay. 

RES:  And some very able children and sporting children and some really not at all 

able children, and they work through it. 

INT:  Work through it together.  Fab.  What are your experiences with using the 

motivational techniques? 



8   

 

RES:  Oh, I like it.  It’s very close to what we do, you know, in the classroom.  I like 

the fact that you’re encouraging each child at the level that they’re at and the 

kind of careful wording.  Not being a very ability-based person myself in 

sports… 

INT:  It’s useful to have that tool. 

RES:  Yeah, to use somebody. 

INT:  Yeah.  Okay.  What did you think about the sports equipment provided? 

RES:  It was really helpful.  It’s really useful.  They liked having some shiny new 

sports equipment.  That really makes a difference. 

INT:  (Laughs) Who doesn’t?  

RES:  It did bridge gaps that we had with our PE equipment so, yes, it’s been really 

useful. 

INT:  Yeah. 

RES:  Really good. 

INT:  Was there enough stuff to cover? 

RES:  There was.  We completely failed to keep the rest of the school away from it. 

INT:  Yeah, that’s actually my next question.  Did you have exclusive access, or was 

it shared? 

RES:  No, we’ve hidden it.  We’ve taken it from cupboard to cupboard. 

INT:  Oh really? 

RES:  We’ve put signs up.  We’ve hidden it, and still it gets found.  Still it gets found 

and used. 

INT:  Right. 

RES:   But I'm afraid that’s what happens at schools.  

INT:  Yeah. 
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RES:  Nothing is exclusive.  

INT:  No.  Okay.  So now that you’ve delivered the Action 3:30 cup, what things do 

you feel worked well with the project? 

RES:  Building the sense of belonging to a team and taking part in activity, growing 

in confidence, enjoying activity.  That’s worked really well.  I don’t know, I 

don’t think in terms of the children necessarily being better at sport.  I don’t 

know that they would be practically better at sport now. 

INT:  Right. 

RES:  But they would… but that group of children have a better attitude to sport. 

INT:  Okay. 

RES:  They have a much more can-do attitude now, and I think they’d be a lot more 

relaxed in a competitive environment. 

INT:  Okay. 

RES:  And I'm hoping that’s what, you know, the idea was.  

INT:  Yeah.  All right.  Great.  In lots of schools there was quite a drop in attendance 

as the club progressed.  I'm not sure if that was a problem here.  Have you got 

any ideas why the attendance dropped off? 

RES:  Yeah.  We had a moderate drop at first, which worried me a bit, and then we 

realized that all the groups across the board, you know, that a certain amount is 

normal. 

INT:  Yeah. 

RES:  Then we had a marked drop, and this was around the time that children were 

stopping coming partly because of the arguments.  

INT:  Okay. 

RES:  And the friction within the group, and that’s when we stopped, stopped doing it 

exactly to the book, changed it a bit, and the children started coming back.  We 

gave them more control over what they chose to do. 
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INT:  Okay. 

RES:  In terms of physical activity, and that improved.  Up until these holidays, 

attendance was stuck at about 17, 18.   

INT:  Okay.  

RES:  It was the same all the time.  After these holidays, it’s dropped a lot, and that’s 

simply because there’s sports clubs, other sports clubs.  Choir has been 

rehearsing.  There’s been so much going on for the children.  

INT:  Yeah. 

RES:  That they’ve not been able to do the commitment.  So I'm not sure that, you 

know, it’s worked so well since Easter because it’s been very hard.  Children 

have been very torn and have been coming up to us and going, “Oh, we can’t 

come because we’ve got to go to choir practice because we’ve got a show or 

we’ve got…”  You know.  

INT:  They’re very busy, aren’t they? 

RES:  Really busy children.  Really busy. 

INT:  Yeah.  So do you think the main things are the friendship, the duration, and that 

they went over two terms? 

RES:  I think from January to April it was really good in terms of having a higher 

attendance.  

INT:  Yeah. 

RES: We’ve had a much lower attendance from April.  I don’t think it’s been a waste 

of time because the children who have continued to come have got so much 

from it. 

INT:  Right. 

RES:  And the children who weren’t team players and who couldn’t, you know…  

They’re the ones who’ve really benefitted since April, but that’s down to a sort 

of core group of about, you know, under ten. 

INT:  Right.  Yeah.  Have any that have left come back? 
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RES:  Yes.  The ones that left because they weren’t happy with the arguments and 

everything, they stopped coming, some of those have come back. 

INT:  Once that got resolved.  

RES:  And a group of children never came.  I mean, they just didn’t ever start. 

INT:  Okay.  That was why.  Did SATs have an effect on the sixes’ attendance?  Did 

you notice?  

RES:  Attendance, no.  No. 

INT:  No. 

RES:  General, general ability to cope, yes.  (Laughs)  But not their attendance; just 

their emotional state.  

INT:  Oh.  So you’re doing a lot more sort of looking after during that time.  Okay.  

Is there anything you can think of we could do to improve, improve attendance 

or sort of retain them to the club a bit more? 

RES:  I don’t think so.  I don’t think so.  In terms of a research programme, I might 

be tempted to stop it in April, at least the point of Easter holidays. 

INT:  Okay. 

RES:  But as I say, you know, even when you’re left with…  If you’re left with a 

small group of, you know, eight to ten children, and they’re getting a lot out of 

it…  Ironically, the ones who’ve stayed, the small group who stayed, have been 

the ones who would’ve most needed something. 

INT:  Okay. 

RES:  And this is what’s interested me, because it’s not just, you know, yes, they may 

have come out of it fitter, but they’ve actually come out of it better, better 

group players, better team players.  

INT:  Yeah.  They’ve got other skills. 

RES:  Yeah, and I hadn’t really considered that that would be a really important part 

of Action 3:30.  I don’t know whether it was us, who we are as a school, or 

whether that happens across the board.  
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INT:  Yeah. 

RES:  So I'd be interested, really interested to know. 

INT:  That’s really interesting, that part of it.  Actually, that leads on to what sort of 

impact do you think the project Action 3:30 had on the children who signed 

up?  So looking perhaps at their attitude towards physical activity is one part of 

it that’s improved. 

RES:  Definitely.  Definitely.  On the whole, the whole package of sport.  You know, 

sport is a positive thing.  Sport is a social activity.  Sport is, you know, 

something that’s fun.  Yeah, definitely. 

INT:  Taking that on board, and then, yeah, the social aspects as well.  You were 

saying about they’re sort of operating as a team.  They’ve picked up other skills 

there. 

RES:  Yeah.  As I say, we seem to have a really high percentage of children who had 

additional needs as well as the basic, you know, sort of need or desire to 

participate in the sport.  I don’t know whether that…  Again, I don’t know 

whether that’s us as a school or whether that’s just all part and parcel of it. 

INT:  Yeah.  Okay.  I'll step ahead.  Can you think of any really obvious negative 

impacts it has had on the children? 

RES:  Two sessions a week is tough for them to commit to. 

INT:  Okay. 

RES:  I can understand why that is the case, but it is difficult, and that could explain 

the high dropout rate initially.  As it’s seen across the board, it might just be 

that’s the normal amount, that if you have 30 children starting that, you know, 

very soon you’ll have 18, and by the end you’ll have… At forty sessions you’ll 

have ten.  

INT:  Okay.  Has it had any effect on your relationship with the children involved? 

RES:  Yeah, it’s been very nice.  It’s been really nice for me because I've caught up 

with year five and six children I've not seen since they were in reception.  

INT:  Okay.  Lovely. 
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RES:  Really  nice.  Yeah, it’s had a positive effect.  I'm just reminded that they’re 

lovely children.  It’s nice to see them, you know, especially the ones, the year 

six children that are about to leave.  It’s nice to see them doing something and 

working as a group and just being so grown up. 

INT:  Yeah, having seen them in their first year.  Okay.  Lovely.  So, I wonder about 

if there are any things you feel did not work well with the project.   

RES:  There might have been some things that didn’t work, but we worked through 

them, and then they worked.  There’s nothing that I can think, “That was just 

hopeless.” 

INT:  Right. 

RES:  I mean, there was a lot of stuff in the content.  We soon found out it wasn’t 

practical to attempt to do everything, so we didn’t.  Then, you know, when the 

children weren’t responding well to a particular activity we adapted it or 

changed it, and that was the sort of philosophy that [trainer name] and [trainer 

name] had encouraged us with anyway. 

INT:  Yeah. 

RES:  So I don’t…  Yeah, there were little problems along the way, but they were 

easy to sort out. 

INT:  Okay. 

RES:  The children struggled quite a lot sometimes with when we rigidly stuck to the 

activities with not having a choice themselves.  They wanted it to be their club. 

INT:  Right. 

RES:  And they felt that, you know, if they were going to take ownership of it and if 

it was going to be their Action 3:30 why should they do an activity they didn’t 

want to do. 

INT:  Yeah.  

RES:  So there was quite a lot of negotiation. 

INT:  Okay. 
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RES:  In the beginning.   

INT:  But both sides were happy with that?  You were happy to…? 

RES:  Yeah, because it’s just…  Again, you know, I just think part of the philosophy 

with sports is about negotiating and saying, “Okay, let’s do this instead of 

this,” and how can we make this activity better?  Again, that’s what we did a 

lot of on the training course.  

INT:  Yeah. 

RES:  Changing things a little better.   

INT:  Okay.  Super.  Were there any negative effects the project had on the school? 

RES:  Not really.  No.  

INT:  Okay. 

RES:  A bit of, you know, negotiation and reasonableness between different club 

runners.   

INT:  Okay. 

RES:  A bit of sharing of the hall or shared spaces from time to time.  That was really 

interesting because one day the lacrosse club couldn’t go onto the field, so we 

invited them to come and join in Action 3:30 with us. 

INT:  Ah. 

RES:  Which we thought would be great fun, and our children were really not happy, 

really threatened by another group, children who are their friends coming in 

and being in Action 3:30.  They were like little ruffled chickens. 

INT:  (Laughs) 

RES:  They really didn’t like the fact that another group was using their equipment 

and doing their Action 3:30. 

INT:  Oh no. 

RES:  They really didn’t like it. 
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INT:  On my patch.  

RES:  Yeah. 

INT:  Interesting.  That was a one off and they couldn’t deal with it.  (Laughs) 

RES:  Yeah.  You realize how possessive they felt about it. 

INT:  Gosh.  (Laughs)  Okay.  How do you feel the behaviour of the children was 

overall? 

RES:  Overall our children are very well behaved towards us as adults and are very 

respectful of us.  There were behavioural issues to sort out because there were 

children who wouldn’t want to join in or children who would be disruptive to 

the rest of the group in order to get attention or children who’d fallen out, and 

then the whole game would come to an end because two girls were standing 

chatting and crying at each other.  So, you know, that was something to work 

through, but as a group I still think they’re a lovely group, really lovely group.  

That’s just part of it. 

INT:  Yeah.  Okay.  Did you have any particular kind of strategies for handling that 

behaviour? 

RES:  Yeah, pretty much the stuff that we’ve been guided towards during the course.  

If the behaviour was really disruptive, we’d ask if we could sort it out later and 

either continue with the game, or that person could leave the game. 

INT:  Okay.  Yeah. 

RES:  Only once, I think maybe on two occasions, we had children refusing to join in 

because they were angry, and we said, you know, “Okay, I'm sorry.  You might 

have to rethink coming.” 

INT:  Okay. 

RES:  But, as I say, it’s a very friendly school, and the children like us and we like 

them, and so we haven’t really had that kind of…  We know them so well 

we’ve not really had the sort of attitude that meant they were trying to sabotage 

the whole club.  Nothing like that. 
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INT:  Right.  Okay.  Actually I think the next question might not be relevant.  Is there 

anything you think the Action 3:30 team could’ve done to help with behaviour 

issues?  You didn’t really need to go to them.  

RES:  No, really, and they made, you know, with things like somebody who would 

refuse to play a game or say the game was rubbish or whatever, they’d 

suggested various different, you know, different approaches. 

INT:  Okay, which you were able to utilize? 

RES:  Sometimes, just sometimes, I wondered if sometimes when the children were 

feeling very jaded about, you know, “Oh, we don’t want to do this.  We don’t 

want to do that,” I almost wondered if the children should be, the Action 3:30 

children, the target children, should be younger again than they are.  

INT:  Right. 

RES:  Because it was a kind of year six jaded, year five, year six jaded. 

INT:  Okay. 

RES:  And I know I can remember [trainer name] saying that initially they targeted 

this to older teenage, you know, year sevens. 

INT:  Oh, right. 

RES:  Year sevens. 

INT:  Yeah. 

RES:  And they were too old, so they brought it down, and I wondered if, you know, 

both [TA name] and I have wondered whether if we targeted younger children 

next year and did years three to four… 

INT:  Right. 

RES:  … and they’ve still got that open enthusiasm and slight kind of puffiness, if 

that would be better.  The children go, “Oh, that was boring,” or, “Oh, I don’t 

want to do that.” 

INT:  Year six, yeah.  They’re slightly losing that. 



17   

 

RES:  Slightly, especially the girls.  Not the boys, the girls. 

INT:  Interesting.  Yeah.  Okay.  So did you notice quite a difference between the 

year fives and the year sixes? 

RES:  Yeah, and the year six girls would’ve presented the biggest challenge in terms 

of not being interested in doing something.  

INT:  Yeah.  Were they the ones who were most likely to drop out? 

RES:  They stayed.  No, they stayed with us. 

INT:  Okay, they stuck it out. 

RES:  But they had to work through a lot of, well, you know, “This is boring,“ or 

actually, “We don’t want to do this.” 

INT:  The issues.  Fab.  Okay.  How has participating in Action 3:30 had an impact 

on you?  Kind of thinking about your knowledge, skills, and confidence 

delivering physical activity sessions.  

RES:  (Laughs)  A good impact I think.  I can shoot basketball hoops now. 

INT:  (Laughs) 

RES:  Yeah, I'm still a reluctant athlete still, but I've got more confidence.  I've 

actually taken elements of the Action 3:30 and used it in reception. 

INT:  Oh okay. 

RES:  Adapted the games and adapted things, and it’s just in terms of delivering PE 

I've got no hesitation at all in delivering a game session or a PE session with 

any year group really. 

INT:  Yeah.  Whereas before, you wouldn’t.  

RES:  With relatively short notice I know I could just put something together and do 

it.  I never would’ve done it. 

INT:  Okay.  That’s great.  That’s my next question.  Has it affected your teaching 

skills in other classes? 
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RES:  Oh definitely, yeah.  I've taken PE groups, the reception PE group on my 

own… 

INT:  Right. 

RES:  … on several occasions since I started doing the course.  So that’s 30, well 30 

four to five-year-olds.   

INT:  (Laughs)  No mean feat.  

RES:  I'm happy to do that.  I'm really happy to do that now. 

INT:  Good. 

RES:  And when we’re outside doing free play to just suddenly set up a little game or 

activity.  It’s good. 

INT:  Fab.  I wonder if the other staff kind of would go to you and got the ideas and 

that sort of thing. 

RES:  Well, I've learned we were given some great playground resources, which I've 

lent to other teachers in the Key Stage One because they’re really good.  So 

we’ve been outside doing some of those.   

INT:  Yeah.  Fab.  Do you know of any plans to use your new skills as a result of the 

club?  Is there anything in the pipeline?   

RES:  Well, the head teachers asked us if we’d like to do something Action 3:30-ish 

next year. 

INT:  Okay. 

RES:  We’ve bot said yes, we would.  

INT:  Yeah. 

RES:  So we’d like to take the best elements of Action 3:30 and adapt it slightly to 

work for this school. 

INT:  Okay. 

RES:  So perhaps one session a week. 
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INT:  Right. 

RES:  Possibly younger children.  

INT:  Okay. 

RES:  Maybe to target children who need that slightly nurturing element as well as 

sports.  

INT:  Right. 

RES:  I think with this school, so that we are, so that it’s a very nurturing 

environment, so we’re actually picking children who might have emotional 

needs and things rather than just for a physical child. 

INT:  Yeah. 

RES:  But with the emphasis on physical activity each week.  That’s what we’d like 

to do. 

INT:  Okay. 

RES:  And to select a group of children, but I don’t know.  We just need to fine tune 

it a little. 

INT:  You’ve kind of got the basics.   

RES:  Yeah.  He knows we tweaked it, and he knew that that was working for [school 

name] because he asked us how it’s been going, and we’d tell him what we’d 

been doing and how we’ve changed it or what’s worked. 

INT:  Yeah.  Okay.  Fab.  What was your experience like working with another TA to 

deliver the club? 

RES:  Lovely.  I know [TA name] from school. 

INT:  Okay.  You went to school together? 

RES:  No, no, no. 

INT:  All right. 
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RES:  But we’ve known each other a long time from here.  We’ve always been in 

roughly the same areas.  We’re very similar in our philosophies, very similar in 

our attitude to sports and to the children and how we would like them to come 

out of each session feeling. 

INT:  Okay.  Yeah. 

RES:  And she’s so lovely.  She’s so lovely with the children.  We work together 

really well. 

INT:  Good team.  All right.  Super.  Then how did you find the visits by the Action 

3:30 staff?  Because they popped in every other week, didn’t they?  

RES:  Yeah. 

INT:  How was that? 

RES:  That was really nice apart from the fact that invariably they’d turn up just as 

something had completely fallen apart.  (Laughter)  

INT:  Giving them the wrong impression. 

RES:  No, it’s been good.  It’s been good to have their support.  You know, we’ve 

seen a lot of [staff name], and it’s been really useful to have her coming in and 

out, and little things that worry you.  You know, like you’ve had a lot of 

children drop out or they’re not keen to stick with the programme, and you find 

out that that’s happening all the way around.  

INT:  It’s useful to have her to listen. 

RES:  Yeah. 

INT:  All right.  Fab.  Are there any ways that we could improve the project?  

Thinking in three different areas really, about recruiting children, the data 

collection part, and then the actual club itself. 

RES:  I'd definitely consider going for younger children, maybe going for year three 

to four so that you’ve got that freshness and the enthusiasm, and so that you 

can catch children at the very beginning of their loss of confidence towards 

sports, because I noticed a couple of our children on the course have clearly 

used avoidance tactics not to do games and not to do these things.  
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INT:  Okay. 

RES:  Procrastinating or fielding in the furthest pit, you know, with the effect that 

they’re not catching balls and so their basic skills are terrible, and if they were 

going to something like this when they were, you know, two years younger the 

gap between them and the more competent children might not be so huge, and 

they might be able to… might feel a little…  It’s so psychological, isn’t it, 

sport?  They might feel a little more competent.  

INT:  Okay.  So catch them younger.  

RES:  Yeah. 

INT:  All right.  Then anything about the club itself that you think could be 

improved.  

RES:  No, I don’t so.  I don’t know whether it would be easiest to have it for slightly 

less time or for just one session a week.  I'm guessing it wouldn’t be possible to 

collect all the data so that’s why it has to be the way it is. 

INT:  Okay.  Fab.  I appreciate it.  I'm not sure.  There are a couple of questions on 

that.  Do the children seem to be more motivated to be physically active do you 

think? 

RES:  Yes. 

INT:  Yeah.  Is that noticeable just in the club itself? 

RES:  Yes. 

INT:  Or in them generally in the PE lessons? 

RES:  I don’t know because I don’t take their PE lessons because I only see them at 

the club and around the school.  

INT:  Okay. 

RES:  Yeah, more motivated.  They’re better team players.  They’re better at playing 

in a team sport.  They’re more supportive of each other. 

INT:  Okay. 
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RES:  And they are more willing to have a go.  So, yeah, I'd say that makes them 

better. 

INT:  Okay.  Brilliant.  Have you seen their motor skills improve at all? 

RES:  Yes.  Yeah.  A couple of children in particular have, because they’re more 

willing to have a go; they’re not as bad as they thought they were. 

INT:  Right.  (Laughs) 

RES:  So yeah. 

INT:  Just them doing it. 

RES:  That’s exactly the same as me.  The more you catch a ball the better you get at 

catching it.  The more you go forward to catch it the more chance you’ve got of 

it actually landing in your hand.  (Laughs)  So, yeah.  Yeah, I have. 

INT:  Okay.  Super.  So how’s it had an impact on you as a TA do you think? 

RES:  Well, just as I said, it’s helped.  It’s boosted my confidence.  It’s changed my 

attitude towards sports. 

INT:  Okay. 

RES:  Slightly.  It’s funny that the children perceive you as a sporty person. 

INT:  Right. 

RES:  Because you’re prepared to run around and have a go, even though deep down 

you know you’re rubbish.  (Laughter)  It’s really sweet.  So, you know, they’re 

very…  

INT:  But such a part of it is having a go. 

RES:  Yeah. 

INT:  It’s not always about being good at it. 

RES:  No. 

INT:  It’s just getting involved and, like you said, just doing it. 
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RES:  I know.  Like I say, the whole I don’t think…  I think the children understand 

teamwork better, and I think I do too because you don’t have to be a brilliant 

player at something.  If you catch the ball and throw the ball to the next person, 

who throws it to the next person, that’s actually what then gets the goal. 

INT:  Yeah. 

RES:  And your little part in it has made a contribution, and it’s nice, really nice, to 

look at sport like that now and think actually, you know, you’re part of that 

success.  You didn’t actually score it or whatever, but you’re part of the team. 

INT:  Yeah, by working with everyone else. 

RES:  Yeah. 

INT:  All right.  Fab.  Final question, might be tricky.  How could you…  What 

words would you use to describe the Action 3:30 project?  I was thinking it 

was three words, but there's so many three's because it's  Action 3:30, so ... 

RES: Yeah. 

INT: Yeah.  What words would you use to describe the project? 

RES:  Oh, I don’t know.  Well, I could describe how it’s been.  I mean, it’s been 

challenging but very satisfying.  It’s a very positive thing to do.  I'm not sure 

how to answer that. 

INT:  Okay.  That’s fine.  It’s just thrown in there on this extra sheet.  I wasn’t sure 

about it.  Brilliant.  Is there anything else you would like to add at all? 

RES:  I don’t think so.  

INT:  No.  Okay. 

 

 

[End of Recording] 

 

 

 


