
 

 

 

   

 

Action 3:30 project: Teaching assistants.  School  18; TA 2 

 

[Start of recording] 

 

INT: Okay, brilliant.  So, first off, how did you get involved in the project? 

RES: The school had already been involved in the projects in... you know, going back to 

summer, 2012. 

INT: Okay. 

RES: When I was working as a Teaching Assistant in a different class, a year four class. 

INT: Okay. 

RES: I'd already expressed an interest in running a lunchtime athletics club. 

INT: Uh-huh. 

RES: I had done a couple of sessions. 

INT: Okay. 

RES: Towards the end of the summer term. 

INT: Brilliant. 

RES: So the head teacher knew that I was trusted in athletics. 

INT: Mm-hmm. 

RES: And he said, he said, "Oh, there's something coming up in September that we might 

like to put you forward for. 

INT: Brilliant.  So, I mean, in terms of signing up for it, was it your own decision?  Or was 

it something you wanted to do? 

RES: For me personally, yeah, it was something that I wanted to do.  I've also been studying 

for a [qualification], so. 

INT: Brilliant.  Excellent. 
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RES: I was doing that as well.  Yeah, it was definitely something that I was keen to go for. 

INT: Keen to go on, ah, brilliant.  That's excellent. 

RES: Yeah. 

INT: And you mentioned the training, of course, a second ago.  I mean, how did you find 

the training courses? 

RES: It was superb, I thought the, you know, the training as to how to run the sessions by 

the guy from the Council was absolutely fantastic.  He was high-paced, enthusiastic, 

and he'd obviously got a lot of experience of running these types of courses.  He was 

good-humoured; he was very, very good.  The theory at the start of it and the 

introduction was... I really enjoyed that because... actually, it wasn't what I was 

expecting. 

INT: Okay. 

RES: And some of the psychology behind why children take part in sports. 

INT: Yeah. 

RES: And why they perhaps drop out of sport.  So, that was... yeah, maybe I should go back 

and have a look at that. 

INT: (Laughs) 

RES: But that was kind of like, yeah, that was... that was very interesting.  I mean, it was 

very operational, the stuff from the guy from accounts. 

INT: Okay. 

RES: You know, the sort of bit of theory behind it. 

INT: Yeah. 

RES: It was very interesting. 

INT: Okay. 

RES: The... the location was all right. 

INT: Okay. 
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RES: It was a very big hall, and they had us up a cloth divide in between. 

INT: Okay. 

RES: And sometimes you get announcements on the big [Terminal A 00:02:26] and there's 

quite a bit of background noise. 

INT: Some interruptions. 

RES: So that was the only thing that was... 

INT: Okay. 

RES: And the lunchtimes did drag on quite a bit. 

INT: Did they? 

RES: Because I think they were incredibly... there was this tiny little restaurant. 

INT: (Laughs) 

RES: It was great for food, but they were just really, really slow. 

INT: Oh, really, okay. 

RES: So the lunchtime sometimes... 

INT: Stretched over a bit more, then. 

RES: Did just stretch over a little bit.  That's if you're going for absolutely perfect. 

INT: (Laughs) 

RES: (Laughs) 

INT: So I mean, how was the pace of it?  Was it too slow for you?  Too fast? 

RES: The training was great. 

INT: Yeah, it was about right in that sense? 

RES: Yeah, it was very good. 

INT: And how about the length of time, I know it was 9:00 'til 2:00-ish?  Was is something 

like that? 
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RES: Yeah. 

INT: Was that okay?  Did you feel like it was too much in one day, or...? 

RES: No, I felt that I was fresh for the whole session, and I mean, it kind of illustrates why 

sport is benefiting schools.  Because if you're getting a bit of theory... 

INT: Yeah. 

RES: And then you're running around and doing something, and then you're getting a bit of 

theory sat down... 

INT: Yeah. 

RES: You know, you can keep your attention all day, so. 

INT: Longer.  Yeah, brilliant.  And how about the support?  Was there enough support 

there?  Did you feel that you could approach whoever was running it, or 

anything later on? 

RES: Yes.  There was... yes.  I did phone up for support.  I spoke to [staff name]. 

INT: Okay. 

RES: Who has been the project's leader for most of this year. 

INT: Sure.  Okay. 

RES: On one occasion.  And then also, there was a, um, a, there's a guy, [trainer name], 

came and ran a session here. 

INT: Okay. 

RES: And that was great.  Not... both because he was very good at running... present at the 

session, but also, you could see how the children were just as horrible, difficult, sorry. 

INT: Okay.  So then... 

RES: Not meaning to take that [unclear 00:04:14] back out.  They were just as difficult. 

INT: Yeah. 

RES: They were just as difficult for him as for us. 

INT: Yeah, that makes sense. 
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RES: So that was quite encouraging for my self-confidence. 

INT: Yeah, I can imagine that it would be a bit of relief to see that from someone else 

coming in and having the same experience. 

RES: Yeah.  He's been doing it for years. 

INT: I can appreciate that. 

RES: Yeah, and is very, very good at it, so. 

INT: Okay.  I mean, did you manage to attend the mid-intervention booster session? 

RES: Yeah.  Yeah. 

INT: How was that for you? 

RES: Yeah.  I thought that was good and encourage... I think it came just a couple of weeks 

after [trainer name] had been, so it kind of made me realise that, yeah, it's different 

school here in some ways. 

INT: Mm-hmm.  Yeah. 

RES: So, yeah.  That was... yeah.  I mean, I felt quite a bit of anguish before that mid-

session booster. 

INT: Mm-hmm? 

RES: Because if you're aiming for something and you're not getting it... 

INT: Yeah. 

RES: If you care about it, then you do feel anguish in some sort of... 

INT: Of course, it makes sense. 

RES: Disappointment.  Although I felt after [trainer name] coming in that mid-session 

thing, I still felt some disappointment with it, I didn't feel that same internal feeling of 

anguish. 

INT: Okay.  Makes sense. 

RES: So, I had... yeah.  In some ways it was... 

INT: So it was quite nice in that sense, yeah. 
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RES: Yeah.  Yeah. 

INT: Okay.  I mean, was there anything in the training that was particularly challenging? 

 Did you find anything too difficult, or anything along those lines, basically? 

RES: No, because we were all working with really lovely adults!  (Laughs) 

INT: Excellent!  (Laughs)  Just slightly different to running the actual... actually [crosstalk 

00:06:01] the training. 

RES: Yeah.  Yeah. 

INT: I mean, how was taking the time away from school?  Was that okay?  Managing the 

time away from here? 

RES: Yeah, for the training, it was... it was fine.  I think... I think inevitably, you know, 

we're in here to support small groups in the classroom. 

INT: Mm-hmm. 

RES: And to ensure that the lessons run smoothly.  So, you know, I think we do the job 

we're supposed to do.  And obviously, so if we're not here, you know, there's a knock 

on effect on the lessons.  And I suppose because you're not there seeing how it's gone 

without you and how it might have gone with you, you know, you don't really know. 

INT: Yeah. 

RES: But the school's been compensated for that.  So, I suggest you ask other people who 

went without us, you know.  (Laughs) 

INT: (Laughs)  Okay.  So do they get cove in, or...? 

RES: Yeah, no they didn't, I think they just pocketed it. 

INT: Oh, really? 

RES: And used that as a call to plug other gaps. 

INT: Yeah. 

RES: But I think the thing is that if a teacher knows that a teacher is not going to be in there, 

they're not going to plan the same small group work. 

INT: Sure. 
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RES: And they have other times that they need extra teaching systems, so. 

INT: Yeah, it makes sense. 

RES: So I mean, I don't think they would have done it if we were disappearing. 

INT: Yeah.  Okay. 

RES: You know.  And they did use that money other times, like sports days, for example. 

INT: Yeah. 

RES: You know, they have more Ta's and they're not paying for buying one, so. 

INT: Okay, that makes sense.  So they used someone else, which is good. 

RES: Yeah. 

INT: Okay, brilliant.  I mean, is there anything that stands out that we can improve in the 

training? 

RES: Um... I mean, if you're being fussy, the location wasn't great. 

INT: Mm-hmm? 

RES: It was South Bristol, and you know, there's quite a bit of tunnel noise of a car, people 

had to re-park their cars. 

INT: Okay. 

RES: But in terms of the actual content of the presentation and the delivery from the people 

doing it, it was superb. 

INT: Brilliant.  Okay, great.  I mean, the training [I know 00:08:11] this one. 

RES: Yeah? 

INT: How did you find that?  Was it useful? 

RES: Yes, it was useful.  I... oh, right there, the manual there. 

INT: Yeah. 
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RES: Well, the manual, I photocopied all of this and put them in little plastic sheets to take 

them out.  Because the problem with this is that I found out on the first couple of 

sessions, you take this outside with you, with all your kids... 

INT: Uh-huh? 

RES: And it gets blown around. 

INT: Yeah. 

RES: And this starts to tear. 

INT: Okay. 

RES: I've noticed that some of the PE and sports courses, the materials, it's all laminated. 

INT: Okay.  So that's a good idea for the future. 

RES: Yeah.  So, I mean, it costs you more money, but have to get on... 

INT: Well, if it's going to last longer, then it kind of works out. 

RES: Yeah. 

INT: In the long run, it saves money, too. 

RES: So I've-I've got this original, and then I've also got copies all in blue sheets. 

INT: Yeah.  Brilliant.  I mean, how did you find that manual?  Was it useful? 

RES: Yeah.  It was very good.  I liked the fact that you were always given way more than 

was required. 

INT: Okay. 

RES: Because yes, occasionally we didn't have some of the PE kits. 

INT: Mm-hmm. 

RES: Resources that were needed.  And then, but then another thing that I think we learned 

as we were doing this is that, you know, there's just a little line there between each 

session. 

INT: Yeah. 
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RES: But the transition, as you call it in education talk, between one activity and the next... 

INT: Okay? 

RES: Is quite difficult for children with, you know, who are not particularly well-behaved. 

INT: Okay. 

RES: So we would cut down the number of activities. 

INT: Right, okay. 

RES: To make it work. 

INT: That makes sense. 

RES: Yeah. 

INT: I mean, I think as you said, it depends on who you're working with. 

RES: Yeah. 

INT: It's... I mean, this is a guide, and I think... I mean, did you follow it from week to 

week in terms of the sessions, or did you pick in and out bits across the whole... 

RES: We did follow it pretty closely. 

INT: Mm-hmm. 

RES: We had sessions where there was terrible weather.  And that was only a handful. 

 We'd go indoors and we did... we actually just stuck to table tennis.  I think we did 

three indoor sessions, the first one was multi-sport activity. 

INT: Mm-hmm. 

RES: We realised that these children were just too big for our small hall. 

INT: Yeah.  (Laughs) 

RES: (Laughs)  And it's not an out and out PE hall. 

INT: Mm-hmm. 

RES: It's got presenta... it's got displays up on the wall. 
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INT: Okay. 

RES: And a piano in the corner. 

INT: Right, okay. 

RES: So we just did table tennis the other times, so you know, a little ping pong ball is not 

going to... 

INT: Not going to weigh so much. 

RES: No. 

INT: All right, great.  So it sounds like you managed to adapt when the weather was... 

RES: Yeah.  Yeah. 

INT: When the weather was bad, which is great. 

RES: But I think being outdoors for them worked really well. 

INT: Mm-hmm. 

RES: And I was surprised at how vigilant they were to cold weather.  We didn't have a lot 

of wet weather, but just cold weather.  So it was fun to be outside. 

INT: Right.  So, the aim... the project... the aim of the project was to motivate the children, 

and you used the philosophy behind it. 

RES: Mm-hmm. 

INT: So this piece of paper, I don't know if you've seen that before. 

RES: Yeah. 

INT: I mean, what did you think about that philosophy? 

RES: I thought, well, this is autonomy.  I think... in terms of behaviour, I think you need to 

be able to... this is something I learned off the [course], you know, they're saying try 

to get children active within 30 seconds. 

INT: Mm-hmm.  Okay. 

RES: You know, ideally, you need to be able to give a short instruction, get them going. 



 

10   

 

INT: Okay. 

RES: Okay.  And the children need to have the discipline to do that.  And you know, you 

can introduce autonomy later on, you know, how you're going to change this. 

INT: Mm-hmm.  Okay. 

RES: Listen to what you think about it.  Did you enjoy that activity, et cetera.  But I think 

the... yeah, autonomy's there as the first word, you know. 

INT: Yeah. 

RES: Actually following instruction and accepting instruction quickly is the first thing. 

INT: Okay.  So in that sense, maybe the autonomy aspect of the philosophy wasn't 

appropriate for the people... for the people in... 

RES: Well, I think they want autonomy, and they want... because they know they're 

struggling at school.  And they want to have control over something, but it just 

bubbles out too quickly. 

INT: Mm-hmm. 

RES: So I don't know whether... well, we could go on to ways... belongingness... I don't 

think we really got a feeling of belongingness about... 

INT: Okay. 

RES: I mean, to Action 330 as a group. 

INT: Okay. 

RES: If you've seen the register. 

INT: Mm-hmm. 

RES: So [bottled 00:13:31] around and then some numbers dwindle a little bit.  And, you 

know, yeah, I should think the... I think the behaviour wasn't really such... and the 

pace wasn't good enough.  So often dealing with behaviour issues and trying to 

explain activities to them to get them moving quickly. 

INT: Mm-hmm.  Yeah. 

RES: But yeah, I'd, you know, I was sort of critical there, but I don't think to achieve that... 
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INT: Well, I think it's a difficult task to achieve.  I wouldn't... yeah, I wouldn't take that in 

any part for how you guys around the course are saying this is difficult. 

RES: Yeah. 

INT: I mean, if you've got behavioural issues, then it kind of does have a knock-on effect 

for everyone else, and that's probably a part of it, so. 

RES: Yeah.  And the belonging... it's the knock onto the handful that do behave well. 

INT: Mm-hmm. 

RES: We're losing a bit... we might lose a bit of structure here, you might want to... 

INT: Oh no, that's fine.  That's fine. 

RES: But the art teacher here, she runs an art club. 

INT: Okay. 

RES: And she observes the children in art in the first six weeks of the academic year.  And 

she picks out the ones that she thinks are capable of doing well, you know. 

INT: Mm-hmm. 

RES: Sort of gifted and talented in the arts.  And then she talks to the class teacher and says, 

"Oh, well, let's take them, offer them a place in the art club, what's their behaviour 

like?  Are they going to be able to cope with a longer school day?" 

INT: Mm-hmm. 

RES: And then she gets the ones that she wants to bring in. 

INT: Mm-hmm. 

RES: And I think the problem with this is it's kind of... it's free. 

INT: Yeah. 

RES: And they're not required to have the same behaviour standards together after school. 

INT: Yeah. 

RES: And you put those two things together, and we weren't given the backing. 
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INT: Mm-hmm. 

RES: I... 

INT: Don't worry, [I won't say 00:15:37]… I mean, it's not going to go anywhere. 

RES: Yeah.  I just... I think with sports, you actually need to have... you need to have time 

for discipline because it's so instructional. 

INT: Yeah. 

RES: Just the activity we're going to do, we're going to do this, we're going to do that.  

You're on this team, you're on that team, (Snaps Fingers), let's go. 

INT: Yeah. 

RES: And if children can do that, you're off. 

INT: Yeah.  And you find your feet to this.  I mean, in terms of that support, do you think it 

wasn't support from-from actually Action 330 team? 

RES: No, from the school. 

INT: From the school, so... 

RES: No, it's not your responsibility if children are rude and argumentative. 

INT: Mm-hmm. 

RES: And you know, having little fights with each other. 

INT: Mm-hmm.  Yeah. 

RES: That's a school discipline issue. 

INT: Okay. 

RES: And I think the head teacher's left a few months ago, and it has been just towards... 

just actually as this course is coming to an end got a new behaviour policy. 

INT: Okay. 

RES: And you know, it's getting a bit tighter.  But yeah, I think... yeah.  Children just got to 

follow instruction. 
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INT: Yeah, it needs some structure. 

RES: Yeah. 

INT: So in terms of the behavioural policy, I mean, was there nothing... so do you mean 

that if there was a misbehaviour in the class, then it couldn't necessarily be disciplined 

later?  Or...? 

RES: Well, specifically on Action 330, I mean, we had the one session that we did a multi-

sport activity indoors... 

INT: Mm-hmm. 

RES: They were working with beanbags and two boys were sort of throwing beanbags at 

each other. 

INT: Okay. 

RES: And I said, "Stop that!  You're not allowed to... you're throwing it in there, you're 

smart enough, you know, you're throwing it into that hoop there."  And they kept 

chucking at... one of them chucks a beanbag and hits this boy in the testicles. 

INT: Right.  Ouch. 

RES: And I reported it.  And there was no action. 

INT: Okay. 

RES: It was just, "Well, I know that child, and if he hadn't provoked him, then he would 

have reacted differently," or something like that. 

INT: Oh, okay. 

RES: But it was just... yeah, I mean, I've got children of my own, very young, entering 

primary school, and I wouldn't want them going to... you know.  There's occasions 

when I thought, I wouldn't want my children doing this. 

INT: Yeah.  Fair enough.  Yeah. 

RES: It's got to be stricter.  You know? 

INT: That makes sense.  Without that discipline, it's difficult. 

RES: Yeah. 
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INT: It's hard, and especially if the school's... if the school's not got the right policies in 

place, that it makes it even harder. 

RES: Yeah.  Yeah.  So, yeah. 

INT: All right.  That's understandable.  Um, to moving on anyway. 

RES: Yeah. 

INT: So in terms of the equip... [movement of 00:18:32] the equipment... 

RES: Yeah? 

INT: Is there enough for the school, do you think? 

RES: Yeah.  Yeah, we've definitely got enough equipment. 

INT: Yeah? 

RES: We've got really good asphalt courses, you know, play area out there with lines on it 

for all sorts of different games. 

INT: Brilliant.  (Laughs)  

RES: Football goals, basketball goals. 

INT: [That's very efficient.  00:18:50] 

RES: We've got a field which in summer we go out and use. 

INT: That's good.  You've got that sort of... I mean, in terms of the equipment that was 

given by Action 330, I mean, was that enough? 

RES: Yeah. 

INT: Yeah? 

RES: That was all adequate.  I think it would be good for us to... we should mark them in a 

black permanent marker. 

INT: Okay.   

RES: There's been a little bit of leakage of things, so. 

INT: Is that through the PE Department, do you think? 
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RES: That's... there's not much going on here. 

INT: (Laughs) 

RES: I mean, they probably wouldn't mind if I just went in there and just did it. 

INT: Yeah?  Okay. 

RES: Yeah. 

INT: (Laughs)  So did you have exclusive access to that equipment, or was it shared? 

RES: Well, because of the time of the Action 330 club, yeah, we did have exclusive access 

to it. 

INT: Okay.  That's good. 

RES: Yeah, so that's good. 

INT: Brilliant.  So now that you finished the club... 

RES: Mm-hmm? 

INT: What things do you feel worked well with the project, if anything? 

RES: I thought the training was really good. 

INT: Mm-hmm. 

RES: And the support we got from both the trainers and the project leader, I thought yeah, 

there are, you know, there are a handful of positives, and if you're thinking about 

children who have participated regularly throughout the whole course... 

INT: Mm-hmm? 

RES: They have enjoyed it.  I think, yeah.  I think the experience of it means... I think, you 

know, I feel I've learned something out of it. 

INT: Well, that's good. 

RES: You know, what's worked, what hasn't worked.  So, yeah, there's some positives. 

 I don't know, maybe in the data you'll find the children are much better, even though 

they're not... 

INT: Well, hopefully...  (Laughs) 
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RES: They've not attended that many sessions.  You know? 

INT: I mean, that's moving on to the next thing, is about the attendance. 

RES: Yeah. 

INT: What... do you any reasons why you think there was a drop?  I mean, it's not just been 

this school.  It has been other schools that have dropped in attendance. 

RES: Oh, okay. 

INT: I mean, we're trying to work out why there is drops. 

RES: Yeah.  I think... I think in the summer term, summer term the year five or six, there's a 

focus higher up in the school on SAT's. 

INT: Mm-hmm. 

RES: And so children do feel an academic pressure to be doing them. 

INT: That makes sense. 

RES: Their SAT's.  And so there's a bit of drop-out for that. 

INT: Mm-hmm. 

RES: I think the pace of the sessions that we were running wasn't quick enough, because 

we're dealing with discipline issues all the time. 

INT: Mm-hmm. 

RES: And you know, children-children don't like watching the teacher telling off their 

friends. 

INT: Mm-hmm. 

RES: And waiting for their friends to get into line and getting on with things. 

INT: Yeah. 

RES: You know.  So  think, yeah, I mean, I think there was a few other bits and pieces like 

trips to schools, or you know. 

INT: Mm-hmm. 
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RES: Tiny little bits and bobs. 

INT: All add into it. 

RES: Yeah. 

INT: I mean, do you think... how about the session duration or the frequency?  Do you 

think that had any influence? 

RES: I think the... maybe, yeah, maybe the session duration was... because they're not used 

to doing disciplined sport for a long length of time. 

INT: Mm-hmm. 

RES: Perhaps they were finding it tiring. 

INT: Okay. 

RES: And wanting to maybe having a moan, with a way of just stopping. 

INT: Yeah, it could be.  It makes sense.  Getting tired and just play, play. 

RES: Yeah, just like, "Oh, I'm not really keen to start.  I'll have a moan for five minutes, and 

then we'll start when I want to." 

INT: Yeah.  Could well be, you never know.  I mean, do you think there's anything we can 

do to improve the attendance?  Is there anything that stands out as actually, if you'd 

done that, it might help? 

RES: I think getting an agreement from... getting an agreement from the school... well, 

getting an agreement from the... so they are participating, so, you've... actually, it 

wasn't an emphasis that Action 330 gave so much in their training. 

INT: Mm-hmm. 

RES: So many that's a tiny… I got it from, you know, you need to get children active, bang! 

 Really quickly. 

INT: Okay. 

RES: So from that, you need to have children who will listen first time and do what they're 

instructed to do. 

INT: Mm-hmm.  Yeah. 
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RES: And if you haven't got that, your pace will drop off.  And they won't enjoy it. 

INT: Yeah. 

RES: So you need to get... I think from the start, you need to get an agreement with the 

adults there that that is the way it needs to be run. 

INT: Mm-hmm. 

RES: And what is... and ask the question, "What support is there in your school if a child 

sits there and says, 'Oh, I don't want to do that.'" 

INT: Yeah. 

RES: "'I want to do this.'"  And you wait for silence, and then someone says, "What are we 

doing, [TA name]?"  "I'm waiting for silence."  And there's all this chit chat, chit chat. 

INT: Okay. 

RES: You know, they're not actually... 

INT: Yeah. 

RES: Hitting anyone. 

INT: Yeah. 

RES: We're allowed to report them for. 

INT: Yeah. 

RES: But if they just constantly... 

INT: Misbehave. 

RES: Misbehave and chit chat, what backup is there? 

INT: Okay. 

RES: Yeah. 

INT: So some sort of policy that fits in the school's policy, I guess. 
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RES: Yeah, just so that... so that you're ready, so you know how you're going to... when 

you're going to take it to... you know, what the goodies are for the ones who do 

behave well. 

INT: Yeah. 

RES: And what the sanctions are. 

INT: Yeah. 

RES: For ones that... because definitely, there's been no sanctions for children who have 

just sat with a packet of crisps and mouthed off about they won't want to do this, and 

they don't like you, and blah blah blah blah blah. 

INT: Yeah.  Okay. 

RES: And it just slows it down. 

INT: Mm-hmm. 

RES: So I think, you know, be ready for how to... 

INT: Yeah. 

RES: Because we... the trouble is, all the training sessions, we did it really nice adults. 

 (Laughs) 

INT: Yeah.  (Laughs)  Yeah, I get it.  So it's not quite the same when it's... 

RES: No.  And maybe a bit of role play of what you're going to do with the ones that are 

lippy. 

INT: Yeah. 

RES: And then how you're going to... and then to compare what the different schools are. 

 So in the training it's like, well, if I did that with our head teacher, or whatever, we're 

going to get this happen. 

INT: Mm-hmm. 

RES: Or, if I do that with our head teacher, this will happen.  And to be sort of ready for 

those differences. 

INT: Different scenarios. 
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RES: And maybe compare those at the beta session. 

INT: Yeah, yeah, that's a good idea.  It would be interesting. 

RES: Mmm. 

INT: And I think, it's quite interesting.  Some schools have quite good policies in place, 

when they misbehaved. 

RES: Yeah. 

INT: And other schools haven't been given that sort of support from the school, which is a 

shame, really. 

RES: Yeah. 

INT: Yeah, and it's difficult.  As you said, you know, these kids aren't necessarily doing... 

ridiculously out of line, but they're disturbing everything anyway. 

RES: Yeah. 

INT: So it's almost like it kind of has the same effect as if they were... 

RES: Yeah.  Yeah. 

INT: I mean, moving onto the impact that it had, I mean, you said that some kids attended a 

lot of sessions.  Do you think it's had any impact on their physical activity? 

RES: I think... yeah, I think it has.  I think it's just one door that's opened to them.  I think 

that, you know, actually around here, there's... once they're in key stage two, once 

they're sort of eight years and up... 

INT: Mm-hmm. 

RES: They have got a bit more of an opportunity around here, the parents will let them out 

of the house or the flat. 

INT: Mm-hmm. 

RES: And  there's football, which is up at the [place name].  Yeah, I think they... and the 

year six children, they do seem to be let out to do things independently. 

INT: Okay. 
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RES: You know, there's one boy, one evening he would leave part way through to go to a 

football club.  You know, and he was doing that independently.  And that was after 

our session.  So he's got the whole day to look after himself. 

INT: Yeah. 

RES: He goes to school on his own, you know, goes probably about 6:30, so that's sort of... 

so yeah, in my... it would improve a bit, but there's other things here as well that they 

can do. 

INT: Yeah.  Okay.  There are other opportunities. 

RES: Oh, sure. 

INT: Yeah, this is understandable.  I mean, do you think it's had any effect on their social 

sort of things? 

RES: I... no.  And I wish it had. 

INT: (Laughs)  [You could watch it, yeah. 00:28:46] 

RES: No.  Yeah, I think they got away a little bit. 

INT: Fair enough.  (Laughs)  Is there anything you think didn't work well with the project? 

RES: Yeah, I think behaviour.  I just think the children need to... maybe it's just to confront 

them right at the start.  "Do you want to do this?  Are you going to be able to listen to 

instruction?"  And just bang, do it straight away. 

INT: Okay. 

RES: Even test it at the start. 

INT: Yeah. 

RES: Just really tiny little tasks. 

INT: Mmm.  Makes sense. 

RES: Yeah. 

INT: I mean, do you think there's anything that the Action 330 team could have offered 

regarding behavioural management stuff? 



 

22   

 

RES: I think just lay it out to schools that might want to take part in the future.  Just you 

know, you need to have a behaviour policy in the school if it's going to... if it's going 

to stop bad behaviour. 

INT: Yes.  Mm-hmm. 

RES: And make sure the children know it's not... it's not tolerated, and you know, it's more 

dangerous at our school's sports club than a classroom with pencils in it. 

INT: Yeah. 

RES: You know, they're kicking around basketballs when they shouldn't be.  You know, 

basketballs are heavy balls. 

INT: Yeah.  Yeah. 

RES: You know, hockey sticks going up in the air.  Yeah, so you need some...  I think 

preparing the school, for the... because you've addressed everything to a teacher of the 

school, senior teacher. 

INT: Mm-hmm. 

RES: So addressing to them, a little questionnaire, you know, not as part of the Teaching 

Assistant's training, but straight to the teacher so you understand what the school 

policy is. 

INT: Yeah. 

RES: And that they're aware that it is more risky for the children harming themselves. 

INT: Yeah. 

RES: And... 

INT: I mean, do you think the club itself should have any sort of policies regarding 

behaviour? 

RES: I don't know... no, it just needs to be... make sure it's a normal school time behaviour 

policy. 

INT: Mm-hmm. 
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RES: And you're not allowed to... you're not allowed to be defiant and aggressively not 

following instruction. 

INT: Mm-hmm. 

RES: Just because it's after 3:30. 

INT: Okay.  Do you think had it been in the school... 

RES: I think even at lunchtime, yeah.  Yeah.  Even at lunchtime there might have been a 

tighter attitude toward behaviour. 

INT: Mm-hmm.  Do you think the fact it was two days a week may have had any... was it 

too much for them?  Or, did they behave well in one session and worse in the next? 

RES: I think they're a little bit tired at the end of the day.  So perhaps the earlier in the day 

the fresher they are. 

INT: Yeah. 

RES: Happier they are.  And yeah, and also they... I'm laying on excuses for them. 

INT: (Laughs)  This is a bad part of the day... 

RES: It's four minutes past three, we're still laughing and courteous to each other. 

INT: That's true. 

RES: So you know, let them take it. 

INT: I mean, has the club had any impact on you, whether it be skills or knowledge? 

RES: Yeah. 

INT: Yeah? 

RES: Yeah.  I think my behaviour management skills are better.  I know more about 

children's sport. 

INT: Mm-hmm. 

RES: I think I do understand those children a bit better.  I've been quite cautious on the... 

yeah, that's another thing.  I've been quite cautious on the questionnaires.  I don't 
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really know these children particularly well.  You know, I'm not the Teaching 

Assistant in their class. 

INT: Mm-hmm.  Okay. 

RES: And yeah, in some ways, that does make it a bit harder.  Because you know, the 

children I'm working with in year three... 

INT: Mm-hmm? 

RES: We know each other really well.  Whereas the Action 330, you know, we've had a 

fairly brief introduction at the start, just being set up. 

INT: Yeah. 

RES: In fact, I wasn't even in on the initial questionnaires. 

INT: Okay.  Mm-hmm. 

RES: And the sort of preambles that... but I'm just somebody that just sort of showed up and 

just said, "Right, bang, let's go and do this." 

INT: (Laughs) 

RES: And it's the bit like, "Oh, errr..." 

INT: Yeah, yeah, yeah. 

RES: So I think I can relate... I've learned... somebody said they're learning as well that if 

they haven't got... you know, I've developed a relationship with them throughout the 

course. 

INT: Mm-hmm. 

RES: You know, running these sessions with them.  But it does help with these children to 

have a relationship at the start. 

INT: Mm-hmm.  That makes sense.  Just so that maybe you can have an introduction 

session at the beginning, possibly, before the actual club starts, maybe? 

RES: Yeah. 

INT: Good.  I think you're probably right there.  If you know the kids before you start the 

session, it could be a different story. 
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RES: Yeah. 

INT: So do you think anything that you have taken away from the club, you would use in 

your class, your normal class settings? 

RES: Yeah, well, I've used some of it yeah, when I've been working with the class on PE 

sessions, I've used what I've learned from it, so. 

INT: That's good.  How is it working with another Ta? 

RES: I think we... I don't think we... yeah, we didn't work together as well as we'd like. 

INT: Mm-hmm. 

RES: I think, yeah, I think during the training, what we... what we learned in the training is 

he tends to have somebody leading a part of the session and doing the verbal inputs. 

 You know, this is how we're going to do it, this is what we're going to do. 

INT: Yeah. 

RES: And demonstrating it, trying to just talk or just demonstrate.  And then the other 

person is just sort of quietly going around the sides doing the sorting out the resources 

that it's all lined up. 

INT: Mm-hmm. 

RES: And quietly whispering to sort of snipe little bits of problems, they just quietly take it 

away. 

INT: Yeah.  (Laughs) 

RES: And we didn't really achieve that sort of smooth... 

INT: Okay. 

RES: I'm doing this, you're doing that.  I'm going this, you're doing that, sort of thing. 

INT: Yeah. 

RES: And I think also that yeah, it's just a different... you do find... maybe... I think in any 

school, you've got a different ethos in different classrooms. 

INT: Mm-hmm. 
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RES: You know, yeah, our classroom's quite... you know, the teacher, she's got quite a 

tough behaviour management. 

INT: Okay. 

RES: Expects them to be quiet. 

INT: Mm-hmm. 

RES: And I think as a team, we didn't work particularly well.  Because there are teachers 

that are used to quite a talkative classroom. 

INT: Mm-hmm. 

RES: And yeah, I would wait for silence.  I mean, I was [unclear 00:36:31] some things, 

sometimes she would have conversations going on that would then mean that... 

RES: You know, there's then a third of them having a conversation, and then I'm like, "No, 

we're just going to wait."  No, and I'm trying to prevent that. 

INT: Okay.  Some miscommunication along the line somewhere. 

RES: Yeah.  It didn't work. 

INT: (Laughs)  Well, that's fair enough.  I mean, it's better to be honest if some things don't 

work very well. 

RES: Yeah. 

INT: The sole purpose of this sort of thing is to find out how we can improve it. 

RES: Yeah. 

INT: Do you think you needed two, would you... do you think? 

RES: I think... I think if you got, you know, if you're doing half of the number of 

activities that are in a typical session... 

INT: Mm-hmm? 

RES: Then you do need two people. 

INT: Okay. 
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RES: You know, if you're doing half or more.  But if you're doing less than half, so if you're 

just doing perhaps two activities... 

INT: Mm-hmm? 

RES: You could have it so that you've got one person running it, and then there's the sort of 

troubleshooting thing.  You know, if someone's misbehaving, then you send a well-

behaved child into the school to get some help. 

INT: Mm-hmm.  Okay. 

RES: Or if there's an accident, you send a well-behaved child into the school. 

INT: Okay. 

RES: So yeah, you could run it with just one.  Yeah. 

INT: But you think it would be better with two, maybe if you guys have the same sort of 

views on...? 

RES: Yeah.  I think it can work better with two.  Yeah 

INT: Okay. 

RES: It's only if you... yeah.  Because, I think this is great, this planning. 

INT: Yeah. 

RES: If you can get four activities in an hour, five activities in an hour, that's much more 

exciting for the children. 

INT: Yeah. 

RES: And to do that, you're going to need two people. 

INT: Yeah.  Makes sense.  Okay, great.  I mean, the visits by the Action 330 guys when 

they came out and collected data, and then they did some after sessions. 

RES: Yeah? 

INT: How was that?  Was it okay? 

RES: Yeah, that was okay.  I think they... yeah.  I think they had to work hard to get the 

children to all... you know, they weren't lining up. 
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INT: (Laughs) 

RES: Taking a card neatly, and sitting at times during the... you know, they were being who 

they are. 

INT: (Laughs) 

RES: And, so I hope that... it was [staff name]?  [staff name] or [staff name] came. 

INT: Mm-hmm. 

RES: I hope they got all they needed to. 

INT: I think they did, yeah, as far as, I mean... 

RES: Yeah. 

INT: Did it interrupt the class?  The club in any way? 

RES: No. 

INT: No?  Okay.  That's good.  I mean, if we were to do the project again, is there anything 

you think we could do to improve the recruitment side of things?  So, getting the kids 

on board in the first place? 

RES: I think yeah, I think just no behaviour issues. 

INT: Mm-hmm. 

RES: There's a street dance club that operates after school.  Teacher who organised that 

sends an e-mail around to the class teachers, so you can choose four out of your class 

of typically, you know, 26, 7 in the class. 

INT: Mm-hmm. 

RES: Choose four children who were keen to do it, and the teacher said no behaviour issues, 

so.  You know, straight away, the worst-behaved of the class, you're not going to 

choose them. 

INT: Yeah. 

RES: So and children, growing up, you know, it's a deprived area. 

INT: Mm-hmm. 
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RES: They deserve opportunities, at school and after school.  And that's I'd say most of 

them.  Because obviously some of them don't. 

INT: Mm-hmm. 

RES: And the worst thing is that the ones that don't deserve it then damage it for the ones 

who do. 

INT: Who do. 

RES: So the recruitment, definitely, you have to earn a place on this. 

INT: Mm-hmm.  That makes sense, yes, have some... I mean, do you think there's anything 

we could have done to improve the data collection side of things, the way we did it? 

RES: No, I think it was very good. 

INT: It was okay? 

RES: Yeah.  Yeah. 

INT: That's pretty much all the questions I've got.  I mean, is there anything you think we 

haven't talked about that we should?  (Laughs) 

RES: No.  I have nothing else. 

INT: I mean, nothing that stands out as she could have done this better, or...? 

RES: No.  Nothing at all.  Very good.  It's very professionally run. 

INT: Thanks, then. 

RES: Yeah, it's been real good. 

INT: Brilliant.  I'll just stop that, then. 

[End of Recording] 


